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Gen er a l  Mar k in g  Gu id an ce   

   
 All candidates m ust  receive the sam e t reatm ent . 

Exam iners m ust  m ark the first  candidate in exact ly the 

sam e way as they m ark the last .  
 Mark schem es should be applied posit ively. Candidates 

m ust  be rewarded for what  they have shown they can do 

rather than penalised for om issions.  
 Exam iners should m ark according to the m ark schem e not  

according to their  percept ion of where the grade 

boundaries m ay lie.  
 There is no ceiling on achievement . All m arks on the m ark 

schem e should be used appropriately.  
 All the m arks on the m ark schem e are designed to be 

awarded. Exam iners should always award full m arks if 

deserved, i.e. if the answer m atches the m ark schem e. 

Exam iners should also be prepared to award zero m arks if 

the candidate’s response is not  worthy of credit  according 

to the m ark schem e.  
 Where som e judgem ent  is required, m ark schem es will 

provide the pr inciples by which m arks will be awarded and 

exem plificat ion m ay be lim ited.  
 When exam iners are in doubt  regarding the applicat ion of 

the m ark schem e to a candidate’s response, the team  

leader m ust  be consulted.  
 Crossed out  work should be m arked UNLESS the candidate 

has replaced it  with an alternat ive response.  
  

  
Assessm en t  ob j ect i v es   

  
AO1  Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed personal 

engagem ent .  

AO2  Analyse the language, form  and st ructure used by a writer to 

create m eanings and effects.  

AO3  Explore links and connect ions between texts.  

AO4  Show understanding of the relat ionships between texts and 

the contexts in which they were writ ten.  

  
  



Sect ion  A –  Un seen  Poet r y   
  

Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

1    Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t .  

Ev id en ce o f  a  d eg r ee o f  p er son al  r esp on se m u st  b e g i v en . I t  i s  n o t  

su f f i cien t  t o  su m m ar ise o r  par ap h r ase, n o r  i s i t  su f f i cien t  sim p ly  t o  

l i st  l i t er ar y  d ev ices.  
  
Th e w r i t e r ’s d escr ip t i v e sk i l l s:   

 the poem  describes an argum ent  between a speaker, m ost  likely a 

daughter, with her m other ‘about  shoes’;  st rong feelings are conveyed 

by both  
 the speaker covets the shoes she has seen ‘at  Carter ’s’ and describes 

what  they look like and her obsession with having them   
 the m other’s st rong views are pragm at ic ( ‘Not  suitable for school’)  but  

she relents due to her daughter’s persistence and threat :  

‘. . . I ’m offtostayatGran’s’  
 the daughter’s determ inat ion and defiance is described when she 

declares that  ‘I ’m  not  going to give in’. She dem onst rates her ext rem e 

pleasure in wearing the shoes once they are hers, even to school  
 the poem  could be a m etaphor for growing up, seeking independence 

and dem anding freedom  of choice.  
  
Th e w r i t e r ' s ch o ice o f  lan g u ag e:   

 the shoes are described with the t r iplet :  ‘not  too high, soft  suede, silver 

buckles’ to convey the appeal of the shoes  
 colour im agery provides a m agical sense of br ightness in com parison 

to  the dull atm osphere of the row:  ‘silver ’, ‘shiny floor ’, ‘coloured lights’ 

and repeated reference to ‘purple’;  purple has connotat ions of power, 

am bit ion, ext ravagance and independence  
 a m etaphor is used to convey how the shoes play on the speaker’s 

m ind;  her dream s are full of the shoes:  ‘They m ade footsteps in m y 
m ind’, ‘k icking up dance dust ’  

 hyperbole is used to convey the st rong views of both m other and 

daughter:  ‘I t  was ruining m y life’,  ‘Mum  will say no a thousand fur ious 

t im es’  
 alliterat ion and repet it ion of ‘walking’ and ‘wearing’ alm ost  m im ic the 

sound of footsteps.  
  
Th e w r i t e r ' s u se o f  f o r m  an d  st r u ct u r e:   

 the poem  is writ ten in free verse and four stanzas;  the first  stanza 

sets the scene;  the second stanza describes the shoes and the 

argum ent ;  the third stanza is when the shoes are bought  and first  

worn;  the last  stanza is the final defiant  decision to wear the shoes 

to school  
 com pound words com bine both m other and daughter ’s st rong 

feelings at  the sam e t im e and have the effect  of both talking over 

each other:   
 ‘howdareyouspeaktom elikethat I ’m offtostayatGran’s’  
 first  person narrat ive, from  the viewpoint  of the daughter, speaks 

direct ly to the reader and includes direct  speech of the m other’s 

st rong feelings 



 

 sim ple statem ents enhance the speaker’s st rong feelings of defiance:  

‘I t  was about  shoes’,  ‘This m orning they were m ine’, ‘I ’m  not  going 

to give in’  
 the poem  conveys st rong feelings of the recent  past  ( ‘yesterday’) ,  

the present  and future ( ‘On Monday, I  shall…’) .  

These exam ples are suggest ions only. Accept  any valid responses.  

  
  
  
 Assessm ent  gr id for Sect ion A Unseen Poet ry – m ax m ark 20  
  

Level   Mark   AO2  Analyse the language, form  and st ructure used by a writer 

to create m eanings and effects. (20 m arks)   
   0   No rewardable m ater ial  

Lev el  1    1-4   • The response is sim ple and the ident ificat ion of language, 

form  and st ructure used by the writer is m inim al.  
• Lim ited use of relevant  exam ples to support  the response.  

Lev el  2    5-8   • The response is largely descript ive, with som e com m ent  

on the language, form  and st ructure used by the writer.  
• Som e use of relevant  exam ples to support  the response.  

Lev el  3    9-12   • The response shows an understanding of the range of 

language, form  and st ructure used by the writer and links 

these to their  effect  on the reader.  
• Use of clearly relevant  exam ples to support  the response.  

Lev el  4    13-16   • The response is focused and detailed, and the analysis of 

the language, form  and st ructure used by the writer and 

their  effect  on the reader is sustained.  
• Use of fully relevant  exam ples to support  the response.  

Lev el  5    17-20   • The response is a cohesive evaluat ion of the 

interrelat ionship of the language, form  and st ructure used 

by the writer and their  effect  on the reader.  
• Discrim inat ing use of relevant  exam ples to support  the 

response.  

  
  



 

 

Sect ion  B –  An t h o log y  Poet r y   
  

Qu est ion  

Nu m b er   
  

I n d icat iv e con t en t   
2    Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  com p ar ison  o f  t h e t w o  p oem s. 

Ev id en ce o f  a  d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . I t  i s n o t  

su f f i cien t  t o  su m m ar ise o r  p ar ap h r ase, n o r  i s i t  su f f i cien t  sim p ly  t o  l i st  

l i t er ar y  d ev ices.  
  
Sear ch  Fo r  My  Ton g u e   
( AO2 )  Resp on ses m ay  in clu d e:   
 the poem  is about  ident ity and of speaking and thinking in two 

languages:   
 English and Gujarat i;  Gujarat i is the poet ’s ‘m other tongue’. The phrase  
 ‘lost  m y tongue’ com m only m eans ‘tem porarily unable to speak’  
 the writer speaks direct ly to the reader in conversat ional tone, as if 

answering a quest ion:  ‘You ask m e what  I  m ean’  
 the ‘tongue’ could be both the organ in the m outh and a language spoken 

with it ;  the writer speaks of the difficult ies of having ‘two tongues in your 

m outh’;  the or iginal language, or ‘m other tongue’ can be forgot ten ( ‘rot  

and die’)  when not  used as m uch as the alien ‘foreign tongue’ and as a 

result  a loss of ident ity is experienced  
 the poem  is an extended m etaphor with the ‘m other’ language 

represented as a flower in ‘bud’ that  ‘blossom s’ in the writer ’s dream s  
 the writer feels that  she has lost  a part  of herself and her ident ity:  

‘Search For My Tongue’. The repet it ion of ‘spit  it  out ’ suggests that  the 

language and ident ity of the writer is no use to her, unlike the ‘foreign 

tongue’  
 there is a suggest ion that  the writer ’s t rue ident ity m ust  be hidden and 

not  used:  ‘lived in a place you had to /  speak a foreign tongue’  
 the st ructure of the poem  is in three parts:  the first  part  expresses the 

difficulty of having two languages and not  using the first  ‘m other tongue’ 

enough;  in the second part ,  ideas are expressed in Gujarat i together with 

a phonet ic English version;  in the final part , the Gujarat i sect ion is 

t ranslated and suggests that  the ‘m other tongue’ rem ains and ‘grows’ 

st ronger in her dream s.  
  
Hal f - cast e   
( AO2 )  Resp on ses m ay  in clu d e:   

 the writer speaks of ident ity and m akes fun of the outdated, prejudiced 
and insult ing phrase ‘Half-caste’  

 the use of non-standard, colloquial English and the use of Afro-

Caribbean patois convey the writer ’s thoughts and feelings about  his 

ident ity. He quest ions others’ views, suggest ing they need to open their  

m inds to what  the phrase ‘Half- caste’ m eans  
 there is no form al rhym e schem e but  the writer repeats som e phrases, 

such as the im perat ive ‘explain yuself’ and the quest ion ‘wha yu m ean’ 

which help to bind the poem  together  
 the lack of punctuat ion apart  from  dashes and obliques, together with 

phonet ic spelling, creates a sense of the spoken voice and the tone of 

frust rat ion  
  



 

  
  
  

  

  

  
  
  

 com parison is used (analogy)  with three exam ples of other things that  

can be considered as ‘half-caste’:  ‘canvas’, ‘weather’ and ‘sym phony’.  

The writer m ocks the m eaning of the phrase and shows how m ixing 

things together is creat ive and natural  
 the use of the explet ive ‘ah rass’ em phasises the writer ’s tone of anger 

and frust rat ion  
 the writer addresses the reader direct ly:  ‘Explain yuself’,  ‘I  will tell yu’  
 the st ructure of the poem  is in sect ions:  the first  half deals with what  

the writer m eans when other people say ‘half-caste’ and the second 

half turns the focus on the writer him self and what  it  m eans to him .  

Bot h  p oem s   
Both poem s have part icular m erits and features and therefore there are a 

num ber of points of com parison which students will m ake. Exam iners m ight  

consider the following areas of com parison where applicable:  t reatm ent  of 

subject  m at ter and them e, tone, voice, at t itude, character, dict ion, im agery 

including figurat ive language, poet ic form / st ructure including rhythm , line 

length, enjam bem ent .  

All points of com parison should be developed and supported by close reference 

and evaluat ion of specific exam ples.  

( AO3 )  Resp on ses m ay  in clu d e:   
 both poem s consider the ident ity of the writer and the use of language  
 there is use of vivid im agery in both poem s:  I n Search For My Tongue,  

the writer uses the extended m etaphor of a flower;  in Half-caste the 
writer uses several analogies  

 both writers use language from  their  own culture to explore their  own 

ident it ies:  Gujarat i and patois;  both m ake use of phonet ic spelling  
 both poem s use direct  address to the reader and have a conversat ional 

tone:  ‘You ask m e what  I  m ean’,  ‘Explain yuself /  wha yu m ean’  
 the writers both dem onst rate frust rat ion and anger:  ‘spit  it  out ’,  ‘ah 

rass’  
 both Search For My Tongue and Half-caste include social com m ent :  

living in a different  culture and having to speak with a ‘foreign tongue’ 

and the use of casual racism  by using phrases that  are offensive:  ‘Half-

caste’.  
 

These exam ples are suggest ions only. Accept  any valid responses.  

  

  



Assessm ent  gr id for Sect ion B Anthology Poet ry -  m ax m ark 30   

Level   Mark   AO2  Analyse the language, form  and st ructure used by a writer to 

create m eanings and effects. (15 m arks)   
AO3  Explore links and connect ions between texts. (15 m arks)   

   0   No rewardable m ater ial  

Lev el  1    1-6    The response is sim ple and the ident ificat ion of language, 

form  and st ructure used by the writer is m inim al.  
 There is lit t le or no com parison of the two poem s.  
 Lim ited use of relevant  exam ples to support  the response.  

Lev el  2    7-12    The response is largely descript ive, with som e com m ent  on 

the language, form  and st ructure used by the writer.   
 There are som e underdeveloped com parisons and cont rasts 

presented, with obvious sim ilarit ies and/ or differences 

between the poem s.  
 Som e use of relevant  exam ples to support  the response.  

  
 NB:  t h e m ar k  aw ar d ed  can n o t  p r og r ess b ey on d  t h e t op  o f  

Lev el  2  i f  on ly  ONE p oem  h as b een  con sid er ed .  
Lev el  3    13-18    The response shows an understanding of the range of 

language, form  and st ructure used by the writer and links 

these to their  effect  on the reader.  
 The response com pares and cont rasts a range of points and 

considers som e sim ilar it ies and/ or differences between the 

poem s.  
 Use of clearly relevant  exam ples to support  the response.  

Lev el  4    19-24    The response is focused and detailed, and the analysis of the 

language, form  and st ructure used by the writer and their  

effect  on the reader is sustained.  
 The response com pares and cont rasts the poem s effect ively, 

considering a wide range of sim ilar it ies and/ or differences 

between the poem s.  
 Use of fully relevant  exam ples to support  the response.  

Lev el  5    25-30    The response is a cohesive evaluat ion of the interrelat ionship 

of the language, form  and st ructure used by the writer and 

their  effect  on the reader.  
 The response com pares and cont rasts the poem s percept ively 

with a varied and com prehensive range of sim ilar it ies and/ or 

differences between the poem s.  
 Discrim inat ing use of relevant  exam ples to support  the 

response.  
  

   



 

 Qu est ion  

Nu m b er   
  

I n d icat iv e con t en t   
3    Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  com p ar ison  o f  t h e t w o  p oem s.  
I n d icat i v e con t en t  i s o f f er ed  f o r  Hid e an d  Seek  b u t  b ecau se can d id at es 

ar e ask ed  t o  ch oose an y  o t h er  ap p r op r ia t e p oem  f r om  t h e se lect ion , i t  

i s n o t  a lw ay s p ossib le t o  in d icat e con t en t  f o r  t h e secon d  ex cep t  in  

g en er ic w ay s.  
  
Hid e an d  Seek   
( AO2 )  Resp on ses m ay  in clu d e:   
 the poem  describes a personal experience conveying the innocence of 

childhood and the bet rayal by others  
 the opening shouts of 'I 'm  ready!  Com e and find m e! ' im m ediately 

convey a picture of childhood innocence in a gam e of Hide and Seek  
 childish pr ide in the hiding place is shown:  'They’ll never find you' and 

also suggests excitem ent  at  the prospect  of being the winner  
 the place where the child hides is described by using sensory im ages 

which provide st rong m em ories of a personal experience:  ‘salty dark’,  

‘sm ell like the seaside’, perhaps reflect ing the personal experience of a 

childhood visit  to the sea  
 the child is abandoned by the fr iends as they possibly t ire of the gam e:  

'Their  words and laughter scuffle, and they’re gone'. We realise before 

the child that  they are not  com ing back;  he, oblivious to this, thinks he 

has won the gam e, m aking the reader feel sorry for him   
 there is a sense of isolat ion, pleasure and fear conveyed through the 

gam e  
 cont rasts of dark and light , noise and silence, are heightened by the use 

of the senses. The shed sm ells salty because of the sacks of sand and 
both the floor and air  feel dam p and cold:  ‘the cold bites through your 
coat ’  

 the use of im perat ive verbs in his internal dialogue dem onst rates the 
experience at  playing the gam e and how he t r ies to reassure him self:  
‘Call out ’,  ‘Call loud’, ‘be careful’,  ‘Don’t  breathe’,  ‘Don’t  m ove’, ‘Stay 
dum b’,  

 ‘Hide’, ‘Push off’,  ‘Uncurl’,  ‘st retch’, ‘Com e and own up’  
 the poem  is writ ten in one stanza and there are four instances of rhym ing 

couplets to reflect  the excitem ent   
 personificat ion gives the effect  of threat  and conveys a vivid personal 

im age of the situat ion:  ‘cold bites’, 'darkening garden watches’, ‘The 

bushes hold their  breath’.  
  
Note:  Candidates should be rewarded for any valid, m etaphorical 

interpretat ions that  link the poem  to war.  
  
Hid e an d  Seek  an d  on e o t h er  p oem   
Both poem s have part icular m erits and features and therefore there are a 

num ber of points of com parison which students will m ake. Exam iners m ight  

consider the following areas of com parison where applicable:  t reatm ent  of 

subject  m at ter and them e, tone, voice, at t itude, character, dict ion, im agery 

including figurat ive language, poet ic form / st ructure including rhythm , line 

length, enjam bm ent .  



  

  

  

All points of com parison should be developed and supported by close 

reference and evaluat ion of specific exam ples.  

( AO3 )  Resp on ses m ay  in clu d e:   
• the poem  chosen m ust  be one in which personal experiences are a 

significant  them e, such as Search For My Tongue, Half-past  Two, Piano, 

War Photographer, Half-caste or any other appropriate poem  from  the 

collect ion  
• personal experiences are cent ral to the com parisons, such as the 

differences and/ or sim ilar it ies of the experiences  
• language, form  and st ructure are used to present  the personal 

experiences of the writers  
• st rong im ages convey personal experiences and how these com pare  
• the different  effects on the writers are explored.  

These exam ples are suggest ions only. Accept  any valid responses.  
  

 

Assessm ent  gr id for Sect ion B Anthology Poet ry -  m ax m ark 30   

Level   Mark   AO2  Analyse the language, form  and st ructure used by a writer to 

create m eanings and effects. (15 m arks)   
AO3  Explore links and connect ions between texts. (15 m arks)   

   0   No rewardable m ater ial  

Lev el  1    1-6    The response is sim ple and the ident ificat ion of language, 

form  and st ructure used by the writer is m inim al.  

 There is lit t le or no com parison of the two poem s.  

 Lim ited use of relevant  exam ples to support  the response.  

Lev el  2    7-12    The response is largely descript ive, with som e com m ent  on 

the language, form  and st ructure used by the writer.   
 There are som e underdeveloped com parisons and cont rasts 

presented, with obvious sim ilarit ies and/ or differences 

between the poem s.  
 Som e use of relevant  exam ples to support  the response.  

   
NB:  t h e m ar k  aw ar d ed  can n o t  p r og r ess b ey on d  t h e t op  o f  

Lev el  2  i f  on ly  ONE p oem  h as b een  con sid er ed .  
Lev el  3    13-18    The response shows an understanding of the range of 

language, form  and st ructure used by the writer and links 

these to their  effect  on the reader.  

 The response com pares and cont rasts a range of points and 

considers som e sim ilar it ies and/ or differences between the 

poem s.  

 Use of clearly relevant  exam ples to support  the response.  



 

Lev el  4    19-24    The response is focused and detailed, and the analysis of the 

language, form  and st ructure used by the writer and their  

effect  on the reader is sustained.  

 The response com pares and cont rasts the poem s effect ively, 

considering a wide range of sim ilar it ies and/ or differences 

between the poem s.  

 Use of fully relevant  exam ples to support  the response.  

Lev el  5    25-30    The response is a cohesive evaluat ion of the interrelat ionship 

of the language, form  and st ructure used by the writer and 

their  effect  on the reader.  

 The response com pares and cont rasts the poem s 

percept ively with a varied and com prehensive range of 

sim ilarit ies and/ or differences between the poem s.  

 Discrim inat ing use of relevant  exam ples to support  the 

response.  

 

  



Sect ion  C –  Mod er n  Pr ose    

Qu est ion  

Nu m b er   
  
I n d icat iv e con t en t   

4   
To  Ki l l  a  

Mock in g -  

b i r d   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  
r ew ar d  p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . Th is  
i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   

  
( AO1 )   

 the novel is writ ten from  the point  of view of Scout , an intelligent , 

som et im es im pulsive tom boy. She is the loving daughter of At t icus 

Finch, a lawyer in the town. Her m other died when Scout  was two, 

so she and her older brother, Jem , are cared for by the black 

housekeeper, Calpurnia. The novel begins during the sum m er of 

1933, when Scout  is nearly six years old, and the events cover the 

following few years  

 Scout  is a first -person narrator. Som et im es her view is from  an older 

version of the character looking back, providing m ore detail and 

understanding, but  usually it  is the view of the young Scout  at  the 

age she was when the events take place. We follow Scout ’s 

relat ionships with and understanding of characters such as Miss 

Maudie, Mrs Dubose and Boo Radley  

 Scout  is innocent  when the story begins and m atures throughout  the 

novel;  her character is st rengthened by her experiences and she 

learns a great  deal as the story progresses:  the way to t reat  others, 

when Walter Cunningham  com es for dinner;  the understanding, with 

the help and exam ple of At t icus, of what  courage is;  the realisat ion 

of society’s prejudice;  and the general expectat ions of how a young 

lady should behave, through the views of Aunt  Alexandra  

 Scout  idolises her brother, Jem , who teaches her about  the class 

st ructure of Maycom b. Jem  and At t icus teach Scout  the custom s and 

rules of Maycom b, such as closing screen doors when there is illness 

and they caut ion her about  the Radley t ree having poisoned fruit   

 when Scout  experiences things for the first  t im e the reader does too. 

This gives a sense of realism  such as when she goes to Calpurnia’s 

church for the first  t im e and discovers that  there is bit terness in the 

black com m unity towards the white com m unity.  

  
 

 

 

 

 

 

 

 

 

 

 

 



 

 

( AO4 )   
 At t icus has raised Scout  by nurtur ing her m ind, conscience and 

individuality;  Aunt  Alexandra disapproves of Scout ’s ways and wants 

her to be m ore convent ional in her m anner and how she dresses  

 Tom  Robinson’s t r ial has a profound effect  on Scout ;  the reader 

realises just  how m uch the t r ial exposes Scout  to the black and white 

divide and to the extent  of racial prejudice within the com m unity of 

Maycom b;  this is also illust rated by Calpurnia and when the children 

visit  the black church  

 Scout  has a com bat ive st reak and her naïve faith in the goodness of 

the people in her com m unity is tested by the hat red and prejudice 

that  em erges during Tom  Robinson’s t r ial  

 Scout  learns about  social divide and the ‘four kinds of folks in the 

world’ with the black com m unity seen as the bot tom  of the hierarchy. 

Even though the abolit ion of slavery cam e about  after the Am erican 

Civil War in 1865, the lives for black people were far from  free and 

equal. The Cunningham s represent  the badly-hit  farm ing com m unity 

of the Econom ic Depression;  the Ewells the lowest  class of white 

people and the Finches, and their  white m iddle-class neighbours, the 

highest  in Maycom b society.  
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 Thorough knowledge and understanding of the text .  
 The response shows thorough personal engagem ent  

and a sustained cr it ical style.  
 There is a detailed awareness of the relat ionship 

between text  and contexts.  
 Use of fully relevant  exam ples in support .  
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 Assured knowledge and understanding of the text .  
 The response shows assured personal engagem ent  and 

a percept ive cr it ical style.  
 Understanding of the relat ionship between text  and 

context  is integrated convincingly into the response.  
 Discrim inat ing use of relevant  exam ples in support .  

  
   



 

       

 
Qu est ion  

Nu m b er   
  
I n d icat iv e con t en t   

5   
To  Ki l l  a  

Mock in g -  

b i r d   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . Th is 

i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
  
( AO1 )   

 the m ockingbird is a significant  sym bol of innocence throughout  the 

novel. When At t icus tells the children how to use their  shotguns, he 

says ‘Shoot  all the bluejays you want , if you can hit  ’em , but  rem em ber 

it  is a sin to kill a m ockingbird’;  this line gives the novel it s t it le  
 Miss Maudie explains that  the m ockingbird is not  dest ruct ive;  it  does 

nothing wrong and only m akes nice m usic which others enjoy  
 the m ockingbird rem ains quiet  during m ost  tense m om ents, such as 

when At t icus has to shoot  the rabid dog, Tim  Johnson, or when 

everyone is await ing the verdict  of the t r ial.  The m ockingbird sings its 

song and is m ent ioned in other parts of the novel, such as in Mr 

Underwood’s art icle when he likens Tom ’s ‘death to the senseless 

slaughter of songbirds’  
 both Tom  and Boo suffer prejudice and both are wrongly im prisoned:  

Tom  in gaol and Boo within his own hom e. These ‘m ockingbird’ 

characters are innocent  and harm less, showing som e kindness 

towards others:  Tom  is kind to Mayella and Boo is kind to the children  
 At t icus can be considered a ‘m ockingbird’ as he defends Tom ’s 

innocence  
 the childhood innocence of Scout  and Jem  is challenged by the t r ial,  

it s afterm ath and the prejudice of Maycom b.  
  
  

(A0 4 )   
 the t it le of the novel is sym bolic;  a m ockingbird is a type of sm all bird 

with a beaut iful song  
 Scout  says that  public exposure of Boo would be ‘like shoot in’ a 

m ockingbird’;  the t reatm ent  of the ‘mockingbird’ characters is part  of 
Scout ’s learning about  the life, injust ice and racism  of the t im e.  

 Maycom b is a m icrocosm  of Am erican society in the southern states 

during the Great  Depression  
 the Jim  Crow Laws and the Scot tsboro t r ials of 1931 provide the 

context  for Tom  Robinson’s t r ial.   
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and the contexts in which they were writ ten. (20 

m arks)   

  0   No rewardable m ater ial  

Lev el  1   
 

 

 

1-8  
 

 

 

 Lim ited knowledge and understanding of the text .  
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 Som e knowledge and understanding of the text .  
 The response m ay be largely narrat ive with som e 

evidence of personal engagem ent  or cr it ical style.  
 There is som e com m ent  on the relat ionship between 
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 Sound knowledge and understanding of the text .  
 The response shows relevant  personal engagem ent  

and an appropriate cr it ical style.  
 There is relevant  com m ent  on the relat ionship 

between text  and context .  
 Use of clearly relevant  exam ples in support .  
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25-32  
 

 
 
 

 Thorough knowledge and understanding of the text .  
 The response shows thorough personal engagem ent  

and a sustained cr it ical style.  
 There is a detailed awareness of the relat ionship 

between text  and contexts.  
 Use of fully relevant  exam ples in support .  

Lev el  5   
 

 

 

33-40  
 

 

 

 Assured knowledge and understanding of the text .  
 The response shows assured personal engagem ent  

and a percept ive cr it ical style.  
 Understanding of the relat ionship between text  and 

context  is integrated convincingly into the response.  
 Discrim inat ing use of relevant  exam ples in support .  

 
   



 

       

 
Qu est ion  

Nu m b er   
  

I n d icat iv e con t en t   
6   
Of  Mice 

an d  Men   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  
r ew ar d  p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . Th is i s  
n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   

  
( AO1 )   
 there are m any lonely characters on the ranch, such as:  Curley’s wife, 

George, Candy, Crooks and other ranch hands. Som e of these characters 

are lonely due to the nature of their  job as it inerant  farm  labourers;  

som e are lonely as they have lost  everyone who is close to them  and 

others are lonely due to circum stances they find them selves in, such as 

Curley’s wife  
 George can be considered a lonely character, even though he has Lennie 

as a com panion. He often gets frust rated with having to care for Lennie 
and this also prevents him  from  liv ing a norm al life;  he joins with the 
other m en when they go to ‘old Susy’s place’  

 Candy is both disabled and old, which prevents him  from  working on the 

land;  he is left  alone to do the ‘swam ping’ and only has his dog for 

com pany. The shoot ing of Candy’s dog takes away his only com panion  
 loneliness has m ade characters like Crooks bit ter and cynical;  Crooks’ 

segregat ion, owing to the colour of his skin, has m ade him  suspect  

anyone who shows him  the hand of fr iendship, such as when Lennie 

visits his room  
 Curley’s wife is the only fem ale m ent ioned on the ranch and her posit ion 

on the ranch is sim ply as one of Curley’s possessions as she is not  given 

a nam e. Curley’s wife’s loneliness leads her to seek com pany from  the 

ranch hands which ult im ately leads to her death.  
 
( AO4 )   

 the ranch is located near Soledad, which m eans ‘loneliness’ in Spanish  
 characters are often lonely due to discr im inat ion:  racism , sexism  and 

disabilit y;  there is no social care for the old and vulnerable m em bers 
of society  

 the nature of the life of it inerant  ranch-hands leads them  to have no 

stabilit y, hom e, possessions, fr iendships or relat ionships due to their  

constant ly m oving in search of work. There was a high level of 

unem ploym ent  during the Great  Depression  
 even those higher in the social st ructure on the ranch suffer from  

loneliness:  Curley is often looking for his wife and the m en on the 

ranch keep their  distance from  him . Slim  does not  suggest  that  he is 

lonely, but  goes with the others into town on a Saturday night .  
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17-24  
 
 
 

 

 Sound knowledge and understanding of the text .  
 The response shows relevant  personal engagem ent  

and an appropriate cr it ical style.  
 There is relevant  com m ent  on the relat ionship 

between text  and context .  
 Use of clearly relevant  exam ples in support .  
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 Thorough knowledge and understanding of the text .  
 The response shows thorough personal engagem ent  

and a sustained cr it ical style.  
 There is a detailed awareness of the relat ionship 

between text  and contexts.  
 Use of fully relevant  exam ples in support .  

Lev el  5   
 

 

 

33-40  
 

 

 

 Assured knowledge and understanding of the text .  
 The response shows assured personal engagem ent  

and a percept ive cr it ical style.  
 Understanding of the relat ionship between text  and 

context  is integrated convincingly into the response.  
 Discrim inat ing use of relevant  exam ples in support .  

 
   



 

       

 
Qu est ion  

Nu m b er   
  

I n d icat iv e con t en t   
7   
Of  Mice 

an d  Men   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  
r ew ar d  p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . Th is  
i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   

  
( AO1 )   

 Crooks is the lonely black stable buck. He is one of the few perm anent  

workers and is the only black person on the ranch. His job is to tend 

the m ules and horses. He injured his back in an accident  and suffers 

constant  pain  
 Crooks lives alone, isolated from  the other m en in the bunkhouse 

because of his colour. Apart  from  gam es of horseshoes on Sundays, 

he does not  socialise with anyone and is very lonely. When Lennie 

visits his room  he says:  'A guy goes nuts if he ain’t  got  nobody… I  tell 

ya a guy gets too lonely an' he gets sick'  
 he is referred to as 'nigger ' by the other m en. The only character who 

does not  call him  ‘nigger’ is Slim . Candy tells George and Lennie a 

story about  how the boss ‘gives him  hell when he’s m ad’  
 Crooks has a room  near the stables where he keeps his few t reasured 

possessions. These include a num ber of books, am ong which is a copy 

of the California civil code. This suggests that  he is concerned about  

his r ights. This evidence shows that  he is intelligent  and educated, 

even if self- taught   
 Crooks has becom e proud and aloof as a result  of his situat ion. He 

inform s Lennie that  he is not  descended from  slaves. He seem s alm ost  

to enjoy taunt ing Lennie by cruelly saying that  George will not  com e 

back from  the town  
 Crooks is init ially scept ical of the dream  of Lennie and George but  

eventually warm s to it  as a possibility. He prom ises to work for nothing 

on the lit t le place they hope to get , so long as he can live out  the rest  

of his life there and no longer feel like such an outsider.  
 Crooks is quickly and sharply put  in his place by Curley's wife who 

threatens him  with lynching:  'I  could get  you st rung up on a t ree so 

easy it  ain't  even funny'. Crooks is crushed by this:  'Crooks had 

reduced him self to nothing…"Yes, m a'am ,"  and his voice was toneless’  
  
( AO4 )   

 Crooks sym bolises the m arginalisat ion of the black com m unity;  

prejudice and racism  was prevalent  despite slavery being abolished 

over fift y years earlier  
 Curley’s wife t reats Crooks in a threatening m anner:  ‘I  could get  you 

st rung up on a t ree so easy it  ain’t  even funny’ suggest ing that  she 

can get  him  lynched without  quest ion. The threat  is real because of 

the feelings about  race including the act ivit ies of the Ku Klux Klan  
 the Great  Depression im pacts on the lives of all it inerant  ranch hands 

in the 1930s including Crooks.  
 



 

     

Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of 

texts, m aintaining a cr it ical style and present ing an 
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 Som e knowledge and understanding of the text .  
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evidence of personal engagem ent  or cr it ical style.  
 There is som e com m ent  on the relat ionship between 

text  and context .   
 Som e use of relevant  exam ples in support .   

Lev el  3   
 
 
 

 

17-24  
 
 
 

 

 Sound knowledge and understanding of the text .  
 The response shows relevant  personal engagem ent  

and an appropriate cr it ical style.  
 There is relevant  com m ent  on the relat ionship 

between text  and context .  
 Use of clearly relevant  exam ples in support .  

Lev el  4   
 

 
 
 

25-32  
 

 
 
 

 Thorough knowledge and understanding of the text .  
 The response shows thorough personal engagem ent  

and a sustained cr it ical style.  
 There is a detailed awareness of the relat ionship 

between text  and contexts.  
 Use of fully relevant  exam ples in support .  

Lev el  5   
 

 

 

33-40  
 

 

 

 Assured knowledge and understanding of the text .  
 The response shows assured personal engagem ent  

and a percept ive cr it ical style.  
 Understanding of the relat ionship between text  and 

context  is integrated convincingly into the response.  
 Discrim inat ing use of relevant  exam ples in support .  

 
   



 

       

 
Qu est ion  

Nu m b er   
  
I n d icat iv e con t en t   

8   
Th e  
W h ale  
Rid er   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  
r ew ar d  p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . Th is i s  
n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   

  
( AO1 )   

 Kahu is the protagonist  in the novel and is nam ed after the founder of 

Whangara, Kahut ia Te Rangi;  she is the great -granddaughter of the 

t r ibal chief, Koro Apirana, and longs for his love and acceptance, but  he 

always tells her ‘Go away’  
 Kahu’s m other, Rehua, died when she was three m onths old and Kahu 

is brought  up by Rehua’s fam ily;  when Kahu is eight  years old, her 

father, Porourangi, takes her back to his t r ibe  
 Nanny Flowers, Koro’s wife, loves and takes care of Kahu;  it  is Nanny 

Flowers who conducts the t radit ion of burying the bir th cord when Kahu 

is born  
 Kahu teaches Maori language, culture and t radit ions and invites her 

fam ily to a cerem ony but  is upset  when Koro does not  at tend:  ‘We t r ied 

to bolster her courage by clapping loudly’  
 Kahu dem onst rates special powers when she com m unicates with the 

dolphins and other sea creatures;  she ret r ieves the stone that  Koro 

threw into the depths of the sea that  others could not  reclaim   
 when the bull whale st rands itself on the beach, it  is Kahu that  

encourages it  to return to the sea. The bull whale returns Kahu to land 

where she will eventually lead her people successfully in the future.  
  
( AO4 )   

 the role of wom en is rest r icted in Maori society;  t radit ion dictates that  
a boy should be the leader of the t r ibe  

 Koro is determ ined to teach future generat ions Maori language and 

culture;  Koro is the leader of the Whangara Maori com m unity and he 

desires to find a suitable successor  
 it  is t radit ional to bury the bir th cord in Maori society  
 the natural set t ings and the relat ionship between nature and m an are 

cent ral to the novel, for exam ple, the legend of the ancest ral whale 

r ider, Kahut ia Te Rangi or Paikea.  

 
   



 

     

 
Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of 

texts, m aintaining a cr it ical style and present ing an 

inform ed personal engagem ent . (20 m arks)   
AO4  Show understanding of the relat ionships between texts 

and the contexts in which they were writ ten. (20 
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 Sound knowledge and understanding of the text .  
 The response shows relevant  personal engagem ent  

and an appropriate cr it ical style.  
 There is relevant  com m ent  on the relat ionship between 

text  and context .   
 Use of clearly relevant  exam ples in support .  

Lev el  4   
 

 
 
 

25-32  
 

 
 
 

 Thorough knowledge and understanding of the text .  
 The response shows thorough personal engagem ent  

and a sustained cr it ical style.  
 There is a detailed awareness of the relat ionship 

between text  and contexts.  
 Use of fully relevant  exam ples in support .  

Lev el  5   
 

 

 

33-40  
 

 

 

 Assured knowledge and understanding of the text .  
 The response shows assured personal engagem ent  

and a percept ive cr it ical style.  
 Understanding of the relat ionship between text  and 

context  is integrated convincingly into the response.  
 Discrim inat ing use of relevant  exam ples in support .  

 
   



 

       

 
Qu est ion  

Nu m b er   
  
I n d icat iv e con t en t   

9   
Th e  
W h ale  
Rid er   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  
r ew ar d  p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . Th is i s  
n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   

  
( AO1 )   

 survival is an im portant  them e at  m any levels and the novel is ‘not  only 

about  the survival of som e whales’ but  also, for exam ple:  the survival 

of Maori t radit ion and culture;  the survival of legends;  the survival of 

individuals overcom ing prejudice, such as Kahu and her uncle, Rawir i  
 throughout  the novel, Koro is desperate to ensure the survival of Maori 

t radit ions and culture through finding a suitable successor  
 the survival of the bull whale and rem aining whales, the fulfilm ent  of 

the legend of Paikea in the way Kahu is returned to her people, keep 
alive ancest ral beliefs  

 Kahu m ust  survive discr im inat ion and overcom e the gender-prejudiced 

views of Koro in order to prove herself capable of being a leader of the 

Maori t r ibe  
 Rawir i m ust  overcom e racial prejudice when he t ravels. I n Aust ralia, 

Rawir i m eets Jeff and they t ravel to Papua New Guinea where Jeff’s 

fam ily have a plantat ion. I t  is here that  Rawir i experiences racism ;  he 

realises that  he needs to return hom e and his loyalty for the t r ibe 

survives.  
  
( AO4 )   
 the narrator, Rawir i,  is sym pathet ic to the fem ale Kahu and com m ents 

‘it  was Kahu’s intervent ion which perhaps saved us all’:  it  dem onst rates 
Kahu’s value, even though she is fem ale, to Maori society  

 the survival of nature is described against  all odds, such as the  
 ‘contam inat ion’ of the seas and ‘the effects of the undersea radiat ion’ as 

a result  of nuclear test ing  
 there are cont rasts and st ruggles between t radit ional values and 

m odernity and these affect  characters and their  survival in an ever-  
changing world  

 st rong-willed wom en such as Kahu and Nanny Flowers st r ive to survive 

in a m isogynist ic society.  

 
   



 

     

 
Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of 
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 Thorough knowledge and understanding of the text .  
 The response shows thorough personal engagem ent  

and a sustained cr it ical style.  
 There is a detailed awareness of the relat ionship 

between text  and contexts.  
 Use of fully relevant  exam ples in support .  

Lev el  5   
 

 

 

33-40  
 

 

 

 Assured knowledge and understanding of the text .  
 The response shows assured personal engagem ent  

and a percept ive cr it ical style.  
 Understanding of the relat ionship between text  and 

context  is integrated convincingly into the response.  
 Discrim inat ing use of relevant  exam ples in support .  

  
   



 

       

 
Qu est ion  

Nu m b er   
  
I n d icat iv e con t en t   

1 0   
Th e Joy   
Lu ck  Clu b   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . Th is i s 

n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
  
( AO1 )   
 telling stor ies is a way for m others to com m unicate their stor ies to their  

daughters in a way to overcom e language barr iers  
 the m others tell stor ies to educate their  daughters and help them  to 

avoid m aking sim ilar m istakes in their  lives. Stor ies illust rate love and 

pr ide, and reveal innerm ost  feelings;  stor ies also convey histor ical 

legacy to the daughters in an at tem pt  to m ake them  appreciate and 

respect  their  heritage  
 Ying-ying tells Lena the story of her past  in the hope that  Lena is warned 

against  being passive  
 Suyuan Woo wanted to find her lost  daughters so that  she could tell 

them  her story and to explain why she abandoned them ;  her daughter,  

Jing-  m ei, fulfils her dead m other’s ‘long-cherished wish’ when she 

t ravels to China and tells Suyuan’s story  
 Lindo resolves to tell her own story as Waverly does not  tell it  accurately;   
 Lindo believes that  Waverly is ill- fated due to her crooked nose, but   
 Waverly reinvents the story to dism iss Lindo’s belief  
 the Joy Luck Club provides the m others with opportunit ies to share their 

stor ies and give each other love, support  and understanding.  
  
( AO4 )   

 Am y Tan was inspired to write The Joy Luck Club after listening to her 

own m other’s stor ies about  her life in China. The story is set  in San 

Francisco in the 1980s and the stor ies span a range of decades from  

the 1920s  
 story- telling is a m ethod used to preserve Chinese cultural her itage 

and provides the daughters with understanding of their  ident ity and 
cultural ancest ry  

 the stor ies convey the m others’ experiences and how they fled China 
to start  new lives in Am erica during and after the Second World War 
when im m igrat ion rest r ict ions were eased  

 t radit ional Chinese culture is com pared with life in Am erica.  
 

   



 

     

 
Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of 

texts, m aintaining a cr it ical style and present ing an 

inform ed personal engagem ent . (20 m arks)   
AO4  Show understanding of the relat ionships between texts 

and the contexts in which they were writ ten. (20 

m arks)   

  0   No rewardable m ater ial  

Lev el  1   
 

 

 

1-8  
 

 

 

 Lim ited knowledge and understanding of the text .  
 The response is sim ple with lit t le evidence of personal 

engagem ent  or cr it ical style.  
 There is lit t le com m ent  on the relat ionship between 

text  and context .   
 Lim ited use of relevant  exam ples in support .  

Lev el  2   
 

 

 

9-16  
 

 

 

 Som e knowledge and understanding of the text .  
 The response m ay be largely narrat ive with som e 

evidence of personal engagem ent  or cr it ical style.  
 There is som e com m ent  on the relat ionship between 

text  and context .   
 Som e use of relevant  exam ples in support .   

Lev el  3   
 
 
 

 

17-24  
 
 
 

 

 Sound knowledge and understanding of the text .  
 The response shows relevant  personal engagem ent  

and an appropriate cr it ical style.  
 There is relevant  com m ent  on the relat ionship 

between text  and context .  
 Use of clearly relevant  exam ples in support .  

Lev el  4   
 

 
 
 

25-32  
 

 
 
 

 Thorough knowledge and understanding of the text .  
 The response shows thorough personal engagem ent  

and a sustained cr it ical style.  
 There is a detailed awareness of the relat ionship 

between text  and contexts.  
 Use of fully relevant  exam ples in support .  

Lev el  5   
 

 

 

33-40  
 

 

 

 Assured knowledge and understanding of the text .  
 The response shows assured personal engagem ent  

and a percept ive cr it ical style.  
 Understanding of the relat ionship between text  and 

context  is integrated convincingly into the response.  
 Discrim inat ing use of relevant  exam ples in support .  

  
   



 

       

 
Qu est ion  

Nu m b er   
  

I n d icat iv e con t en t   
1 1   
Th e Joy   
Lu ck  Clu b   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . Th is i s 

n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
  

 ( AO1 )   
 Lindo is Waverly Jong’s m other;  she teaches her youngest  daughter to 

be st rong and to hide her thoughts with ‘invisible st rength’.  Lindo 

provides Waverly with the skills to becom e a cham pion chess player 

and later a successful at torney, but  Waverly begins to resent  her 

m other’s cont rol  
 Waverly appears to be asham ed of her m other ( ‘I  wish you wouldn’t  do 

that , telling everybody I ’m  your daughter ’)  and tends to project  her 

fears onto her m other. When Waverly has dinner with her fiancé’s 

parents, she im agines her m other’s hat red for Rich, even though in 

t ruth her m other likes him   
 Lindo wants to provide her daughter with Am erican opportunit ies but  

fears Waverly will lose her Chinese ident ity;  she realises that  the two 

cultures can never successfully com bine. Lindo has som e regrets 

nam ing Waverly after the Am erican st reet  where they lived because 

she fears that  Waverly is becom ing too Am ericanised. Lindo is afraid 

that  she will be forgot ten by her daughter and granddaughter,  

Shoshana, but  her fears are not  just ified  
 Waverly has m uch respect  for her Chinese heritage and culture. 

However, when Waverly goes to China she is concerned that  she will 

not  be able to return  
 both m other and daughter st ruggle with their  own ident it ies. Lindo 

learns that  she has been changed by Am erican culture through her 

relat ionship with her daughter;  when Lindo visits China she is seen as 

a ‘tourist ’ but  appreciates that  she can be t rue to her own desires and 

experience personal happiness in Am erica.  
  
( AO4 )   
 the interwoven narrat ives convey the challenges of different  cultures 

and ident ity for both m others and daughters  
 m isinterpretat ions of language create som e tension for Lindo and 

Waverly,  such as when Waverly m isunderstands her m other ’s story, 

m ishearing  
 ‘Taiyuan’ as ‘Taiwan’;  her m other corrects her:  ‘Now listen…’  
 society has expectat ions of wom en and their roles  
 Lindo’s experiences relate to m arr iage and divorce in China and show 

how she suffered a ‘doom ed’ m arr iage when she recalls the m em ory of 

the t radit ional burning of a red two-ended candle.  
 

   



 

     

 
Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of 

texts, m aintaining a cr it ical style and present ing an 

inform ed personal engagem ent .  (20 marks)   
AO4  Show understanding of the relat ionships between texts 

and the contexts in which they were writ ten. (20 

m arks)   

  0   No rewardable m ater ial  

Lev el  1   
 

 

 

1-8  
 

 

 

 Lim ited knowledge and understanding of the text .  
 The response is sim ple with lit t le evidence of personal 

engagem ent  or cr it ical style.  
 There is lit t le com m ent  on the relat ionship between 

text  and context .   
 Lim ited use of relevant  exam ples in support .  

Lev el  2   
 

 

 

9-16  
 

 

 

 Som e knowledge and understanding of the text .  
 The response m ay be largely narrat ive with som e 

evidence of personal engagem ent  or cr it ical style.  
 There is som e com m ent  on the relat ionship between 

text  and context .   
 Som e use of relevant  exam ples in support .   

Lev el  3   
 
 
 

 

17-24  
 
 
 

 

 Sound knowledge and understanding of the text .  
 The response shows relevant  personal engagem ent  

and an appropriate cr it ical style.  
 There is relevant  com m ent  on the relat ionship 

between text  and context .  
 Use of clearly relevant  exam ples in support .  

Lev el  4   
 

 
 
 

25-32  
 

 
 
 

 Thorough knowledge and understanding of the text .  
 The response shows thorough personal engagem ent  

and a sustained cr it ical style.  
 There is a detailed awareness of the relat ionship 

between text  and contexts.  
 Use of fully relevant  exam ples in support .  

Lev el  5   
 

 

 

33-40  
 

 

 

 Assured knowledge and understanding of the text .  
 The response shows assured personal engagem ent  

and a percept ive cr it ical style.  
 Understanding of the relat ionship between text  and 

context  is integrated convincingly into the response.  
 Discrim inat ing use of relevant  exam ples in support .  

  
   



 

       

 
Qu est ion  

Nu m b er   
  

I n d icat iv e con t en t   
1 2   
Th in g s  
Fal l  Ap ar t   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  
r ew ar d  p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . Th is i s  
n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   

  
  
( AO1 )   

 Okonkwo, a respected leader in the Um uofia t r ibe of the I gbo people, 

lives in fear of becom ing like his father, who was known for being lazy, 

sham eful and a coward;  Okonkwo’s ‘whole life was dom inated by fear,  

the fear of failure and of weakness’;  Okonkwo is consum ed by a 

terr ible internal worry about  him self and his ident ity. Rather than 

m aster ing his fear, he allows it  to dom inate him  and dr ive his act ions. 

Okonkwo does not  dem onst rate any affect ion for any of his children 

because he fears that  doing so would m ake him  look weak  
 fear leads Okonkwo to behave violent ly:  beat ing his wives, abusing 

and alienat ing his oldest  son and partaking in the m urder of his 

adopt ive son, I kem efuna  
 I kem efuna is afraid when he is taken from  his fam ily;  he is 

disorientated and uncertain about  his future:  ‘As for the boy him self, 

he was terr ibly afraid’. He is scared when the atm osphere am ong the 

m en changes just  before he is killed  
 Okonkwo and Ekwefi, his second wife, fear losing their  daughter and 

Ekwefi’s only child, Ezinm a  
 Nwoye, Okonkwo’s eldest  son, fears his father’s anger and suffers 

m any beat ings from  him . Nwoye finds it  difficult  to cope in the shadow 

of his powerful and dem anding father. His interests are different  from  

Okonkwo’s and are m ore like his grandfather’s. Nwoye also has a 

fearful present im ent  about  the fate of I kem efuna  
 m ost  characters fear events that  are outside their cont rol,  such as the 

anger of the gods, the loss of fam ily m em bers or the arr ival of the 

m issionaries;  fear leads characters to behave in negat ive ways that  

can bring the wrath of the gods, guilt ,  and the disapproval of the 

com m unity.  
  
  

( AO4 )   
 fear is often the result  of the overr iding im portance of kinship, 

extended fam ilies and the roles and responsibilit ies of the I gbo 

people  
 fear is experienced through the r ituals and cultural t radit ions of 

init iat ion into adulthood, m arr iage and death. Um uofia’s pr iests and 

m edicine m en are an int im idat ing presence at  r ituals and cerem onies 

and are feared even by other t r ibes  
 the novel is set  in a pat r iarchal society, where m en are often feared. 

Som e wom en have power, such as the pr iestess and Okonkwo’s 

daughter, Ezinm a. The novel is set  in a society in which it  is com m on 

to have m ore than one wife and num erous children. Okonkwo has 

three wives  
 t radit ional Nigerian society is cont rasted with im pending colonialism  

and Christ ian influence;  changes in the nature of I gbo society and its 

t radit ions and culture are feared.  



 

     

 
Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of 

texts, m aintaining a cr it ical style and present ing an 

inform ed personal engagem ent . (20 m arks)   
AO4  Show understanding of the relat ionships between texts 

and the contexts in which they were writ ten. (20 

m arks)   

  0   No rewardable m ater ial  

Lev el  1   
 

 

 

1-8  
 

 

 

• Lim ited knowledge and understanding of the text .  
• The response is sim ple with lit t le evidence of personal 

engagem ent  or cr it ical style.  
• There is lit t le com m ent  on the relat ionship between text  

and context .  
• Lim ited use of relevant  exam ples in support .  

Lev el  2   
 

 

 

9-16  
 

 

 

• Som e knowledge and understanding of the text .  
• The response m ay be largely narrat ive with som e 

evidence of personal engagem ent  or cr it ical style.  
• There is som e com m ent  on the relat ionship between text  

and context .  
• Som e use of relevant  exam ples in support .   

Lev el  3   
 
 
 

 

17-24  
 
 
 

 

• Sound knowledge and understanding of the text .  
• The response shows relevant  personal engagem ent  and 

an appropriate cr it ical style.  
• There is relevant  com m ent  on the relat ionship between 

text  and context .   
• Use of clearly relevant  exam ples in support .  

Lev el  4   
 

 
 
 

25-32  
 

 
 
 

• Thorough knowledge and understanding of the text .  
• The response shows thorough personal engagem ent  and 

a sustained cr it ical style.  
• There is a detailed awareness of the relat ionship between 

text  and contexts.  
• Use of fully relevant  exam ples in support .  

Lev el  5   
 

 

 

33-40  
 

 

 

• Assured knowledge and understanding of the text .  
• The response shows assured personal engagem ent  and a 

percept ive cr it ical style.  
• Understanding of the relat ionship between text  and 

context  is integrated convincingly into the response.  
• Discrim inat ing use of relevant  exam ples in support .  

  
   



 

       

 
Qu est ion  

Nu m b er   
  
I n d icat iv e con t en t   

1 3   
Th in g s  
Fal l  Ap ar t   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  
p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . Th is i s  n o t  an  
ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   

  
( AO1 )   
 Okonkwo’s relat ionship with his wives is violent  as he rules his 

‘household with a heavy hand’;  Okonkwo beats his wives and they are 

subservient  to him . The wives live in ‘perpetual fear ’ of Okonkwo and 

‘dared not  com plain’  
 the m other of Okonkwo’s oldest  son, Nwoye, is Okonkwo’s ‘senior wife’  
 (who is never nam ed) ;  when I kemefuna is brought  to the village, 

Okonkwo orders her to ‘look after him ’ and to do as she is told  
 Okonkwo provides for his three wives, m aking his wealth visible to 

others;  his obi (hut )  is behind a gate in the red wall and his three wives 

each have their  own hut  behind it .  Nwoye’s m other has a good 

relat ionship with Ekwefi, who is his second wife  
 each of the wives prepares a dish for Okonkwo’s m eal, which are served 

in turn  
 Ekwefi is the m other of Ezinm a;  she left  her first  husband to be with 

Okonkwo;  Ekwefi is beaten when she takes som e banana leaves from  
Okonkwo’s plant   

 when it  is feared that  Ezinm a is dying, Okonkwo dem onst rates a kinder 

side of his personality by preparing m edicine for her and supports his 

wife, Ekwefi,  by wait ing with her at  Agbala’s ( the Oracle’s)  cave  
 Oj iubo is his third and youngest  wife and is m other to several of  
 Okonkwo’s children;  Okonkwo violates the ‘Week of Peace’ when he 

beats Oj iubo;  he beats her because she has her hair  braided rather than 

prepare her dish  
 Okonkwo fears being weak, like his father;  in an at tem pt  to appear 

st rong  
 he is cont rolling, abusive and insensit ive to his wives.  

  
( AO4 )   

  
 polygam y and pat r iarchy are accepted in this culture. The subservience 

of wom en is the norm . For exam ple, when a case of m ist reatm ent  and 

beat ing of a wom an goes before the elders they wonder ‘why such a 

t r ifle should com e before the egwugwu’  
 it  is t radit ional that  the ‘Senior wife’ is never nam ed as she is always 

known by that  of her eldest  child, ‘Nwoye’s m other’  
 som e wom en in I gbo society are respected and im portant , such as the  
 ‘Senior ’ wives and the wom en who paint  the houses of the egwugwu;  at  

Nwakibie's obi, when his first  wife had not  yet  arr ived, ‘the others could 

not  dr ink before her’.   
 



 

     

Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of 

texts, m aintaining a cr it ical style and present ing an 

inform ed personal engagem ent . (20 m arks)   
AO4  Show understanding of the relat ionships between texts 

and the contexts in which they were writ ten. (20 

m arks)   

  0   No rewardable m ater ial  

Lev el  1   
 

 

 

1-8  
 

 

 

 Lim ited knowledge and understanding of the text .  
 The response is sim ple with lit t le evidence of personal 

engagem ent  or cr it ical style.  
 There is lit t le com m ent  on the relat ionship between 

text  and context .   
 Lim ited use of relevant  exam ples in support .  

Lev el  2   
 

 

 

9-16  
 

 

 

 Som e knowledge and understanding of the text .  
 The response m ay be largely narrat ive with som e 

evidence of personal engagem ent  or cr it ical style.  
 There is som e com m ent  on the relat ionship between 

text  and context .   
 Som e use of relevant  exam ples in support .   

Lev el  3   
 
 
 

 

17-24  
 
 
 

 

 Sound knowledge and understanding of the text .  
 The response shows relevant  personal engagem ent  

and an appropriate cr it ical style.  
 There is relevant  com m ent  on the relat ionship 

between text  and context .  
 Use of clearly relevant  exam ples in support .  

Lev el  4   
 

 
 
 

25-32  
 

 
 
 

 Thorough knowledge and understanding of the text .  
 The response shows thorough personal engagem ent  

and a sustained cr it ical style.  
 There is a detailed awareness of the relat ionship 

between text  and contexts.  
 Use of fully relevant  exam ples in support .  

Lev el  5   
 

 

 

33-40  
 

 

 

 Assured knowledge and understanding of the text .  
 The response shows assured personal engagem ent  

and a percept ive cr it ical style.  
 Understanding of the relat ionship between text  and 

context  is integrated convincingly into the response.  
 Discrim inat ing use of relevant  exam ples in support .  
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